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This supplementary file presents a comparative synthesis of results across the 19 studies included in the
scoping review. For each study, File S3 reports the specific findings identified within each of the four
evaluation domains derived from the narrative thematic synthesis presented in the manuscript
(engagement, participation and co-production; agency and empowerment; belonging, connection and
relational support; psychosocial learning and critical reflection). D1-D4 correspond to the four cross-
cutting themes derived from the narrative thematic synthesis reported in the manuscript (Sections 3.1-
3.4; see also Table 2). Because not all studies addressed every domain, a dash (-) indicates that the study's
findings did not address this particular domain as a distinct theme.

"Domains D1-D4 correspond to the four cross-cutting themes identified through narrative thematic synthesis of the 19 included
studies (see Table 2 of the main manuscript).



File S3. Comparative summary of participatory video (PV) results by evaluation domain across included
studies (n=19)
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people as legitimate
contributors to social
analysis, making
experience visible in
ways
written/institutional
knowledge often
cannot.

marginalisation
within
educational/social
systems; tensions
persisted around
veracity (“incomplete
truth”) and power
hierarchies.

Tripon
(2025) [54]

Romania

Sustained participation
through digitally supported,
mentored, learner-centred
methodology (STEM EdTech
+ service-learning + PV);
enjoyment/motivation
reinforced by transferable
soft-skill gains.

Mentorship provided
technical and
emotional support in
safe, inclusive
settings; reduced
isolation, especially in
remote/underserved
communities.

Built digital-tool
competencies and
collaboration/communication
skills; confidence and self-
efficacy strengthened via
mentorship and task
mastery.

Tang &
Jardine
(2016) [55]

Canada
(Northwest
Territories)

Community
screenings culminated
in a collective vote on
health-promotion
priorities; connection
and civic participation
understood through
Dene cultural
teachings, elders and
traditional practices.

Haynes &
Tanner
(2015) [56]

Philippines

Although designed as
youth-led, involved
more adult assistance
with scripting/editing
than planned, showing
authorship as
negotiated rather than
fully devolved.

Effective for building
youth
knowledge/confidence
and communicating
risk to decision-
makers; concrete local
change achieved (e.g.,
village mining
moratorium), but
limited uptake at
municipal/provincial
level.

Jefferis &
Theron
(2015) [571

South
Africa

Community-based PV
(CBPV) method rated
engaging and enjoyable by
participants.

Foregrounded resilience as
context-specific, co-
constructed (peers, family,
social workers, faith); girls
often struggled to articulate
mechanisms linking depicted
events to their own
resilience, despite researcher
support.




